Overview of Violence/Risk
Threat Concepts
(PART Il)
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Key Points

Campus police receive a bomb threat on the
Fizz app as follows: “I wish we actually did
something to spur up the board of trustees
into divesting instead doing our
performative liberal arts thing. Let’s blow up
a building or something”

Student Klaus spends the night in the police
holding cell.

Several students are engaged in protests
and encampments on campus related to
the Gaza/Israeli conflict.

Sophomore, sociology, supportive girlfriend,
good GPA, history of playing Lacrosse in HS.

Turns over phone to police.









Summary from Pathways

Given the high level of risk and the nature of the initial threat, a full violence risk assessment should be
conducted following the pathways triage assessment. Parental involvement is recommended under FERPA’s
emergency notification clauses. More details about the nature of the threat should be gathered, along with
examining the motivation of the threat (e.g., stressors or other driving factors).

Limits around future behaviors (e.g., similar threats) should be in place if he is able to remain on campus.
Identify potential targets of the threat (assuming it is more transient and trolling in nature), such as students
who are protesting to take risk-mitigating actions. A facilitated meeting with the student, parents, Dean

of Students, BIT/CARE team member, student conduct, and on-campus police may be useful to ensure
appropriate steps are being taken to evaluate the threat and develop a risk mitigation plan.



Suicide WayFinder



Key Points

Vanessa is a second-year student who plays
women'’s basketball and is experiencing a
great deal of stress between classes and
athletics.

Vanessa had a friend from high school die
from suicide

There was a previous Title IX matter she was
involved in last year

Her athletic advisor expresses concern to
the BIT/CARE team about her related to
suicide.












Click the category name for level information.

Do they have friends, coworkers, or family members who support them?

. Yes No Unsure

If they have talked about killing themselves, was there something specific that kept them from going through with it?

Yes . No Unsure

Do they have things in their life (e.g., pets, religious beliefs, children left behind) that would keep them from killing
themselves?

Yes . No Unsure

Do they have hope that things will get better in the future?

Yes . No

Do they have a resilient attitude (or grit) that prevents them from harming themselves?

Yes ‘ No Unsure
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EMPATHY &
LISTENING






Emotions

Rationality



EMOTIONS




ASKING
QUESTIONS



Open ended vs. closed
Time restrictions

Recording
Writing during interview
Avoiding machine gun

Language















Building Rapport
Understand what motivates

Establish trust
Convey genuineness

Look for commonalities


















We trust people that are similar to our way of thinking.

We trust those who:
 We share common goals...
 We have positive past experiences together...
 We understand and know...
* We experience consistency...
* We share a commitment to fairness and truth...

Look to accept differences and work towards a common
understanding.
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“No one or two traits or
characteristics should be
considered in isolation or
given more weight than the
others.”

-Mary Ellen O’Toole






Alone

Refers to isolation and the inability to form
social connections, despite the desire and
attempts to connect. This escalates to feelings
of hopelessness, irritability, and anger at being
separated from what seems to come so easily
for others. The outsider status and extreme
isolation coincide with teasing and thoughts of
suicide or extreme action.




The person blames others for
most of their problems and
difficulties in life. They carry
resentments and escalate to
make those they see as
responsible pay for their actions.
These actions can be perceived
or actual; most commonly, they
are based on some general truth.

Aggrieved



Sadist
Here, the individual takes pleasure in
inflicting harm on people and/or animals.
At the early stages, this may manifest as
a lack of empathy or non-physical
negative attacks on others. In later
stages, there is a growing need to harm

others physically along with making plans
and narrowing on target.




Consumed

This reflects a set way of thinking and a
tendency to escalate toward action. They
have difficulty accepting alternative
explanations for events, they engage in
harmful debate with others, and
increasingly look for ways to widen their
impact and solidify their viewpoint. They
not only have a hardened point of view,
but this becomes a defining characteristic
of their entire person. When limits are set
by the workplace, school, or police, they
move quickly past these, feeling justified
in their actions because of their locked
perspective.



Defiant

At first, defiance may be a general
tendency to take an alternative path
when compared with how others
approach those in authority. This
escalates into more frequent incidents
with teachers, student discipline,
human resources, and society in
general. Incidents then involve more
substantive threats, violent actions,
and conditional ultimatums.



Catalyst

Negative events act as catalysts in a chemical
reaction, speeding up the escalation. These
include a loss of status, opportunity (playing
on a sports team or going on a field trip),
relationship, or finances. The events can
trigger an attack plan that the person has
already fantasized about. These catalyst
events occur more suddenly than other
environmental stressors.



Vengeance

Seen in parallel with aggrieved, injustice,
and grievance collecting, this is the action
and desire to punish those they feel have
caused their pain or are unfairly enjoying
life in a way the attacker resents. Talking
and venting eventually includes fantasies of
acting out their plan and considering the
time, place, and location of their attack.



Research

This involves the general interest in and
reading or viewing materials about past
attacks. As the individual escalates,
research becomes more specifically
narrowed to weapons, tactical gear,
scouting the location, and penetration
testing (looking at vulnerabilities in
security, patrols, and cameras).



IRRATIONAL

Thinking becomes increasingly impaired due to
paranoia, odd or obsessive thoughts,
delusions, and/or a general separation from
reality. This may include language about aliens,
government organizations surveilling them,
incongruent or poorly organized speech, and
the experience of hallucinations (voices,
visions, smells, etc.) that may command and/or
demand they take violent action.



Impulsive

In moving from an idea to an action, the
student progresses quickly, without
weighing the impact of their actions. They
increasingly ignore those in positions of
authority or limits that have been set. In
the more extreme escalation, the student
acts despite a risk to their life.



Freefall

Unlike catalyst events, which are more sudden,
free fall describes a more general set of
problems like failing supports, mental illness
flare-ups, and a general sense of hopelessness.
The free fall becomes more concerning as
multiple, chronic problems intersect,
eventually creating an inability to function and
a lack of hope that things will improve.



Incel

This term stands for “involuntary
celibate” and represents a range of
thinking and behaviors from social
awkwardness and difficulty forming
connections with  women to
hardline misogyny and active
threats to punish them for rejecting
the person’s attempts at dating.



Checklist

A checklist becomes the physical manifestation of
fantasy rehearsal and brainstorming what would
be needed to punish or harm a person, place, or
system. Checklists become increasingly informed
by research and by specificity regarding the
timing and location of an attack, as well as the
materials needed. There may also be a shutdown
of bank accounts, phones, or social media
accounts, or of other recurring memberships or
involvement, with the anticipation of
upcoming event.



Encouragers

These are often third parties they meet on
the internet, chatrooms, social media, or in-
person meetings, such as local white
supremacist, KKK, or other violent hate
groups. The encouragement progresses from
the pursuit of ideas and philosophies to
support for acquiring weapons, developing
an attack plan, and punishing those whom
they see as responsible for societal problems.



Weapons Interest

Here, the person explores different types of
firearms, knives, and explosive devices, along
with corresponding tactical equipment such as
harnesses, night-vision goggles, extended
magazines, optics, and bulletproof vests. As
their interest grows, they become increasingly
obsessed with the topic and talk about it freely
with others, despite negative consequences for
their friendships, work, or academics. As this
interest escalates, there becomes an increasing
focus on narrowing weapons and tactical
material knowledge for a specific plan, such as a
shooting at a public event, school, or workplace.



Hopeless

This describes a sense of worry and
uncertainty about the future, along with
difficulty focusing and pervasive feelings
of sadness. As hopelessness increases,
they feel trapped and eventually are
unable to function and/or experience
growing suicidal thoughts.



Costuming

As an attacker prepares, they often find clothing,
tactical gear, and accessories they will need
during the attack. This may start with an
affiliation to a group like the Proud Boys or
Atomwaffen and eventually involves purchasing
ballistic plates, knee and elbow pads, harnesses,
and/or ammunition containers. In some attacks,
they have taken on the appearance of figures
such as the Dark Knight, Joker, and characters
from The Matrix.



Objectification

There is a depersonalization regarding how
others are seen, with an increasing tendency to
see them as “less than” or unworthy of basic
consideration. This manifests in name-calling and
the use of racist, misogynistic, or bigoted
language. As objectification escalates, there are
increased conflicts at work, school, and home,
along with threats and negative actions. They
eventually see their target as undeserving of any
consideration and simply as an obstacle to their
goal.



Teased

At early stages, teasing and bullying
are occasional experiences that affect
a student’s self-worth and social
connections. As teasing increases,
their world becomes increasingly
unsafe and negative, leading to
feelings of hopelessness, despair,
being trapped, and eventually feelings
of suicide or a desire to send a
message to the oppressors through
violent action.



Weapons Acquisition

Moving beyond simple interest, they
begin purchasing weapons or gaining
experience shooting at a range. The
weapons are increasingly chosen for
a specific purpose, and knowledge of
the weapons becomes more closely
tied to a specific attack plan.
Secondary and tertiary weapons,
ammunition, and gear are obtained.






Direct

A direct threat is one made verbally or in
writing, such as in a letter or on social media. A
student may start with vague references or
memes and escalate to mentions of a specific
place, time, and what they will do. As they
escalate, the threat is made with a sense of
urgency and repeated in multiple formats.



Location

This signifies the place where an attack will
occur. This may be vague and general at first,
perhaps even at a place where the attacker
does not have access. With escalation, the
location becomes increasingly specific, and
the threatener has conducted research and
planning on access. They may conduct
walkthroughs of the location and assess how
to overcome any obstacles.




Planning

Involves writing down or thinking about what
the person may do to correct an injustice or
seek revenge. Planning intensifies as the
threatener focuses on details, gathering intel,
and acquiring the items they need for an attack.
As planning escalates, the student clarifies and
improves tactics to increase damage and
overcome potential obstacles. Secondary sites,
counter-surveillance measures, and contingency
plans are developed.



Lethality

The dangerousness of the attack plan is
determined by the level of access to deadly
weapons and materials. At the early stage,
access to deadly weapons may require
obtaining them from friends or other
locations. As lethality escalates, weapons are
acquired along with ammunition and
secondary materials needed for an attack,
like high-capacity magazines, security
schedules, or counter-surveillance measures.




Organization

This denotes threats that move from
vague and undefined to narrow and
specific. Poorly organized threats are
more reactive and often involve many
targets and people. Escalations in
organization define the attack to a
singular target and are consistent and
repeated.



Penetration

They begin to study the vulnerabilities of
their target or targets to determine how to
increase the lethality and success of their
plan. As this escalates, they study security
measures and develop ways to overcome
them. They select a time for the attack and
often create a manifesto or legacy token
memorializing their study.



Time
This refers to when the attack will take
place. In the early stages, time may be
given in months or years, with the feeling
that “if things don’t change at some
point, this will happen” As timing
escalates, the student thinks in terms of
weeks rather than months, and the attack
becomes increasingly likely if the target
does not change their behavior. At the
final stages, the attack is imminent,
planned in the next hours or days, and

timing may be communicated with a
verbal or online threat.



Tone

Whether written or verbal, the tone is
intimidating, angry, and frustrating, often
tinged with anger, sadness, and pain. As
the tone escalates, the attacker uses
negative adverbs and adjectives to blame,
harass, and intimidate the target.
Increased objectification of the target
occurs, removing any sense of agency or
humanity. In extreme stages of tone, rage,
and a desire for punishment are explicit
and unrelenting.



Approach

This term describes the movement toward a
target, beginning with fantasizing about
harming them and obtaining small items
needed for an attack (extended magazines,
research material, chains/locks). As they
progress, they overcome their hesitancy and
talk with others about their plan. Risk-taking
behavior increases as they continue to
escalate without considering their well-being.
In the late stages of approach, they conduct
test runs, engage in physical violence/threats,
and solidify details for their full attack.



Leakage

This refers to sharing attack details, intentionally
or unintentionally, with a third party. At first,
these are vague hints at frustration, growing
unhappiness, and unfairness with no mention of
a specific time, place, or target of an attack.
Leakage increases as they vent frustrations
verbally/online and demand justice. Threats then
become specific and lethal with a time and
location mentioned.



Rhetoric

Refers to the person’s contextual history of
writing fiction, satire, or opinion pieces that may
look concerning at first but are less so, as this is a
common way they process and vent. As the
rhetoric escalates, the tone and details convey a
disregard for the target and are written to inflict
pain and insult rather than to make a larger
narrative point. At the extreme, the fiction/satire
is seen as a poor disguise, and the real desire is
clearly to weaken the target’s image and destroy
the target.




Blaze of Glory

Describes a desire on the part of an attacker to end
their life in a public, extreme manner that will, in
their mind, justify the pain they have experienced
or in the service of some perceived larger cause.
There is increasing talk or posting on social media
about their growing frustrations or dedication to a
cause. As this reaches extremes, they are
overwhelmed and trapped by pain or express a
fanatical dedication to a cause. There is a detailed
plan and commitment to a final action to send
message to others.






Statement

Thoughts are shared vaguely with others
at first, about disappearing and not
wanting to live anymore. Threats
become more frequent and clearer,
shared with multiple people. The desire
to die becomes increasingly powerful
with an increase in feeling trapped,
hopeless, and lost, with access to lethal
means.



Treatment

Treatment looks at the level of mental health
care they are accessing, ranging from no current
care or previous inpatient stays to weekly
counseling and/or medication, to intensive
individual and/or group therapy, and/or an
inpatient admission or screening within the past
year. If they are not in care, they may want to be
but cannot because of barriers such as finances
or transportation. In some cases, they may be
prescribed medication, but only sporadically take
them.



Self-Injury

At the early stage, self-injury occurs infrequently
(a few times a year), motivated by boredom or
frustration rather than a desire to die. As self-
injury escalates, it occurs more frequently
(weekly), worries friends, co-workers, or
supervisors, and is motivated by self-hatred
and/or depression. With continued escalation,
self-injury occurs more frequently (daily), is
motivated by a desire to disappear or not exist,
and/or they have been treated at an inpatient
hospital for the behavior.



Self-Concept

They may develop a negative view of
themselves and talk about it with
others. They are unhappy with their
looks, lack of friends, poverty, or
other issues. In extreme cases, they
feel utterly worthless, like they don’t
make enough, lack authority and
autonomy in the workplace, feel like
an outsider, and may engage in
dangerous or impulsive outbursts or
suicide attempts.



Eat

They experience a loss of appetite due to
sadness or an increase in eating as
emotional coping. As eating problems
increase, they begin to lose or gain weight,
have increasing health concerns, and others
express concern about their behaviors.
Problems continue with increased isolation,
negative thoughts about self and a need for
medical intervention.



Sleep

Sleep may be difficult to maintain due to
early waking, difficulty falling asleep, or
sleeping to escape or avoid others. They
feel tired, overwhelmed, and exhausted,
and have difficulty focusing on work,
family, or friends. At extreme levels, they
are unable to function at work or with
friends. Sleep is either completely elusive,
or they sleep most of the day and remain
exhausted.



Substances

They use alcohol or THC first to counter
unwanted emotions or pain. This causes
minor disruptions at work or with friends.
As use increases, there is an emotional
dulling of their experience and/or a rise
in  impulsive actions and suicidal
thoughts. In the extreme, substance use
begins to cause performance write-ups,
HR or criminal problems, and/or
dangerous, life-threatening  actions.
When they try to cut back, they fail and
become increasingly isolated.



Attempts

At the earliest stages, they experience
thoughts of suicide without acting. They may
hint to others about considering an attempt
and/or have engaged in non-lethal attempts
(e.g., taking 3-4 Advil, jumping from a small
height, 3-4 feet). As attempts increase, they
have increased access to lethal means and
have engaged in detailed fantasy and planning.
Others express grave concern. At extreme
escalation, there have been multiple attempts,
some of which had the potential for death.
Without intervention, it is very likely they will
continue with suicide attempts.



Case Details

v’ Spent most of life in prison
v' Demanding and odd behavior with staff
v' Academic challenges

v' Argumentative and threatening with other
students and professors

v’ Challenges with the school’s accommodations
and lack of a conduct approach

v’ Potential difficulty with female staff

v' Who knows about his incarnation history and
reason?

v' 0dd language in emails, difficulty with
authority?

v Recent behavior change
v" Difficult to refer to support









Pathways Summary

Ben scored high on Pathways (he would have scored moderate, but the affective violence scoring two in-
stead of one moved him up in range). Support should be offered for his academic problems and to help him
identify future goals. Efforts should be made to increase positive social connections and connection with
family, work, peer, and organization supports. Clear conduct limits should be set on his affective violence,
harassing, and trolling behaviors. This includes encouraging conduct reports from staff and monitoring
behavior compliance. There do not appear to be behaviors that are focused on a particular protective class
(e.g., women) at this point; however, the BIT should monitor this and make a referral to Title IX as needed.









Protective
Factors




Social Connection Emotional Stabilit

Pluralistic Inclusivity Global Competence
Non-Violent Outlets Perspective Taking
Social Safety Resilience

Professional/Academic Consequence of
Engagement Actions
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